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Thfe primary purpose of a<^ademic instraction in. ‘ ^ 

—religion in the public schools is ,to inform ■children about reiigiOkS 
rather than t^ indoctrinate then. When thfe study of religion is / 
'presented ob jectively as part of a secular program of education, ’ ’ 
there are no legal barriers. Now that the Supreme Ctyirt has settled 
^the d^ate about what can and cannot be done, the major question 
facing the schools is whether they desire to design\jand implenenlT' 
religion in their curriculum.’ it is determined that religion is to 
.be included, it nay be approached throuqh special courses, units 
within"courses, or enrichment activities. (Author/IBT) 
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FOR RELEA._ 


Throughoi^t the history” of the,/American school'system, the instruction of religion 
has had a degree of hnfluence on the school curriculum. The' itffluertce-of religioit on • 
^he school curriculum g[oes deep into ^the pas^ju^t as the^roots of artree»go deep iiito 
the earth. During* recent years, there has been a growing cdnc^n among the American - 
public 4ls to the place of religion in the public schools. 4 ' v % 


V % 


The interesoin religion in the^schools and Vonimun] t ies ^hi f ted in the J950 s to ^ 
meet the demands, of the pubUc. During this period the*e were various reports'on how 
to^meet the^e demands of instruction in the rfioral and spiritual Values. The Educa¬ 
tional Policies Commission, a. N.E.A./A.A.S.A- Commissiorvi studied the problem and 
submi ttedy the 1951 report-^'Morals and Values In the'Publ i« School s.” . ThiVrepoi^ ^ 
♦encouraged the public schdl^Ts to teach moral and spiritual values. It suggesteo 
ihat the public classroom teachers, Tn’»teaching the moral and spiritoal Values^ 
should not' violate freedom of r^igion or the policy of' separation of church and- _ ^ 

state. This new' concept-of teaching about'the aims of moral .and spiritual values- 
was enthusiastica1 Iy received by the educator^ and the public. . ^ , 


Whether they will admit it or not, the public scholbls are doing something, in 
religion. In recent years'there has been an i-ncreasing awa^feness of the importance 
of religion in the public school curriculum, ^his has been especial ly .true following- 
the 1963 , United States Supreme Court decree dnd the 1964, A.A.S.A. report on Religion 
in the Public Schools which encouraged the academic stuidy of rel igion* in the public 
^choo Is. > *• 

L. * * * • • * ' 

The primary purpose of acadei.»ic instruction in religion in the public schools 

is to rnform children about 'religion rather than to indoctrinate them. "Fhere are^no 
I'egal barriers pertaining to the study pf religion when presented objec4iively in an - 
academic study as part of a secular program of .education; there is only legislation 
restricting certain practices of religi^ in the public s^TOols. Jh^-(?Durt has settled 
the' debate about what can and cannqt be done; -the ma.ior 'question facing the schools. 
is whether they desire to desi>gh arid implement rel igion.ii^ their cur'ricylums^- 


Hew may academic rel igion b'e fused into the school curriculum without violating 
S the rights of indivir^ls? The function of the school js t;o educate about all neli-, 
*^gicns, not to conver^ to any one religion- The schools’ approach to academic religi* 
must Se one of ifistrwction, not indoctr-ination., , 




i- 


r- 






• '•The Ihited States .Supreme Cou^ (Abingtop vs- S'cheo»pp,--1963) has indicated 
jrta inly'may be said the Bible Js worthy of study for literary and historic ' 

' ■ * '>-■ '* - > 1 - r - ♦ „ . ■ . 
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'rio ’.vrot'p the majority opinior;, actually urged' such studies, thds 
It appeared to Clark that 


\ 

■». / 


Justice Tom Cl, 

»>' » -r..- 

creating a new'-d i sc i p li ne. It appeared to Clark that “one's educatioli is not complete 
withcjt a s'tudy of‘comparat rve religion or the.history of religion and its^ relation- . 
ship to the advancenen't of ci vi 1 i7.at ion." The courts have given pub^lic schools the , 
invitat'ron to teach the Boble or ^ligioh in a facLjal, objective, end academic way. 

i ' . ' . ' . ' ^ • c. • 

- This invitation was specifically poTnted out, when the Court indrcated “that? the 

establishment clause does not forbid teaching about -religion or^ study of the Bible ' 
in public schools." This special invitation to the schop.l vlfas'a'l^ revealed in * 
Epp.erson vs. Arkansas ‘(1968), which allowed t.ie schools to teach the theory of efVolu- ~ 
tion asvk^ell as other, theories, such as academic re'rigion. > . , ' 


>» Even Madalyn Murray OJHarr, founder of the American Atheist'Church, belreves 
that religious theories should be taught in the public schools starting at the fifth 
grade. ShS believes that history of religion, a .literature of* religion, comparative 
religion, psycopathtology of. rel igion', and religious personalities should be taught. 


When a child asks, 
United States- Constitution 
If a pupil asks, “‘What is 
dare be given in somewhat 


“WiKat 


as' 


is Afi«rica? any teacher can direct liim to |/tudy the 
‘htt is written and as it has been interpreted and lived, 
religion.?" whilg in school, would'the answer to the question 
bhe same fashion? Yes. The schools have a responsibility^ 


- to teach religion, but there ,isia difference betwee/i true religion" and "academic 
religion.", Acadctmic religion, whj le not the whole of- religion, is that part in which 
't;tHe schools, may participate. *. • . 


^ ' Religion jn^y be'defined in various ways. One definition calls it the relation¬ 
ship of mankind to-the supernatural h^ing called God. By another definit^bn reliofio.n. 
is tjie loyalty of man-to his ultimat> moral values, to the convictions th.at control 

Tlie Supreme Court* of the United States has accepted the latter def ini- • 


Hi s(4c'onduct. 


_tion/fn cases dealing with'tax exempti.ohs, entitlement to public office, and conscien-^ 
t ious objcctprs-^to conpulfory'*mM i tary service. • , ’ ' 


^ . 

r 


I't is 'general 1 y, acknowledges Vhat^everythiag a man does or thinks presupposes 
'certai.f) values. .When a man acts,' he is .merely betraying his innermost convictions 
-'as td-whai.-is ultimately of importance'to him. Granted that this is so, must the 
beache"^. keep all. hi^'s opinions' to^hiniself^ Indeed, he cannot do so e\ten if he-wanted 
■ Teaching .exposes one's valpe system, and whether or not the teacher is a strong 


to. 




individual, that value system wi l.F bear fruit (for better or for worse) in the lives 
^f his students. . . ■ - ' ^ 




The te.^cher in a public schooj must be as objective as possible. " Objectivity " 
means hot, on^ taking any particular side or merely “expressing one's own opinvpn,. 


' ^but ratheVs^jg^r ing all, sid'es of an issyq. .Object i vi ty-me. 
. In *the sense that one* is ablq to point out‘unjuvt criticism 


means, taking a middle jgrouJm 


emphasis should be on objectivity of instruction and elimination of-all cul'tic 
practices... The teacher may*expose his pupils tb but not impose instruction -in VeligT 
ion o/> th^. The children may stu'^y what is pi'actices—but they may not practice 
what is Studied. This means that a pupil *can^study.about the various religions, but 
to practice his'own religion he ^ust go' to his own place of worship. 

/ . . 

' Religion is not to be '.'b'ootlegged" into the school under the guise of s.tudying ■ 
about academic-religion in the classroom, the teacher must demonstrate cerftain quali- 
ficatibns. • Yhe most important of these* is'tlfe'abi lity to understand his'oivn ^assun^i- 
tiohs and' to refrain f.ronv insisting that hls^ pupils accept them.* the teacher .must 
atmosph ere fre e frcyf dopi^sston and from negative overtones concerning 





-more- 
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f 


.anyone's belief. A teacher shou-ld nev^r perm i t ^ imse 1 f to be drawn -into a. debate on 
a doctrinal po i n t'vVi th - an individual student'^'* » ' ' ■ 

- 


There may be a general assumption that method^ of instruction, whatever they"*may 
bc> are'only as-good as the teachers u^ing them. Crucial- to any teacher's success 
is his''traiping, experience, fami.l iar i ty*wi th the mater ia.l'^that he is gping'to t^each, 
agra above all^, his understanding of and empathy with children.' 






• Since religion is of vital interest to ma*f^y people, those who study it,ma,y encounter 
misunderstanding frocff time to time.'**' The teather should -realize .that he may be misunder- 
s'tood by the pu^il and misquoted to the pareiV v/ho, in turn, may reac^ negatively on . 
the bas^is of -fjears^y eyidence^ However* the teacher must be'fencou.raged to give'the 
study about academic religion a proper consideration In the presentation of his lessons. 
The t/eacher's main, emphasis shou.jd be factual instriiction and-object lyi ty in instruction ■ 
in ^cademtc religion. j ' * • , ' 

. \ - 

► There are som.e negative factors thaf should be avoided in .the.turricu'lum; for .. 

exampl e, def i n i ng one religion in terms of another ,-or treating the reUp ions'of the' 
world as if they were churches in the Christian sense. The curricul.um should not.in . ' 
any way indicate that members of any-.rel igion are^ny Aiore or less sincere than the 
members'of any other. ■“ i • . ' 


The following topics are specific Ways of .bringing academic religion into a 


secular curriculum.^ 


V 


1 . . To expose children to ah underst^anding of how religion and civilization, 
advanced. ' • • 


2. To expose chifdren to the Bible as-a literary c^^sic. 


3- To expose puplls'to our national symbol, the flag, ^d* to the const ituti^ 
that includes religious dimensions. ' - 


'To expose pupils to Bible stories or information about Bible lands ih 
1 i.terature, Geography, and history. • - - 


“•«^5'vy^'-expose children to the legend^ in religion. 


6. To expose pupils to various r.^Hg'ious movements in. our present and past 
Cultures. .. c' 


7-. To expose children to comparative.r^l igions and religious history in-various 
countries and societies. ‘ ' • 



8'- To expose childrfen to the Bible and^ to religious' institutions in order to 
develop them for life in a soc 4 ,ety where people of varigus Yaiths must learn to live 
together. , • v 

9- To expose children to the Bible aodvto variou«,religions so that they" may 
determine, their ov/n 'personal* philosophies, values, and relationships to the various • 
instFtutions of life*. -• • ‘ \ * 




' ' ■ , 1 ■ • 

Any educated' may approacfi. the stody of religion in one of three ways>. special 
courses, units within courses, *and enrichment. The fol T<t>Wing>'inethod,s are to *be useci , 
•.as 'springboard'*'approach for the instruction of academic rel ig ion. 

. ■ ■ ■ ’ " , 4 -■ ■ ••'.■: ■ 

. ■. • • , . * r-more- , :.?'v : . 

; • ' ■ ' ' • '-A • 
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Special Courses-< 


■ Biblical Literature A- survey-of the 0!,d and ^lev^/Testaments emphas.i z i ng literary 

^ types,and content^ There, is a great^'dea^^ qT difference between studying the Bible 
and^^eadin^ it for devot iona 1 . purposes. • V r ,■ » ^ . 


•Biblical History. Survey of the historical 1 i,ter.a^ure op the 6ld and New Testa-", 
ments emphasizing the place of'Israe'I, .Jesus, and the early dhui^ch in world history. * 


history of ReVig^'ons. A s^udy traci-ng th^ origrn; development, and present 
influence of ohe of more of the repres.entatjve religions..’/ ' - 

/ . ' ’■ * ^ ^ 

Compirative Re.iigion^. A study comparing the major,-bel i,efs and values of two,or 
iliofe rel lg.ions. - ■ ' * . 


Ethics. A stucly of various value systems and .their relationship to conduct.- f ' 
Units Within Courses ■} < - - ‘ih ' 


Literature.. Study selected Bibl ical ntefature; ChaVacler stddies of. j^rigious \ 
.personalities. ■ . , . ' \ . 


» Study specific books as representative literature. (Esther - short story, Ps'ali 
poptrv). ■ ' • 

S" t .. , • \ 


; history. Study the*r'eUgious motivation* of major historical events. (Crusades, 
VReformation, founding of America).^ .. * * 


S^udy the influences of religion on personalities and^^on goveH^ent documeilts. 


• Study. the-rBibl ical roots oP American ideals (liberty., value of individual, private 
ownership). • - ’ \ . • 


Correlate events of secular and Biblical histpry. 


Speech. Study speeches of Biblical perspnal itiest Study Biblical- allusions in 
contemporar.y speeches. . ' ' . • 


art). 


Art. Study select Bibl ical, passages as they h§ve' affected painting (medieval* 


<* / 

Study the*religious commitments that have influenced tbe work of particular, artists 


Musjc. Study Vepreseatat ive religious compos'i tions. 


Study the influence of selett Biblical passages upon great mus'ic.. 


^ . Using thfe Bible as a'resource book and. referring to religion (religious person-«- 

—alities, movements, literature, and themes) when germane to the subject will enrich' 
the curriculum with the religious cfimension. . , ’ 


rS.4 


M 


•'iS 








• Suppl^entary Reading. Biogr'aphies of religious j.eaders.an^ modern misstondry 
adventures are excellent subjpcrCs . f^or^ .book^re^rts. T4ie religious Tftfluence on v> 
aspects of our history and/Titerature-ma'kes excellent theme topics../* 
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Recrords.' Ava iTable records include children's Bible stor,?es, profess idna^l,' 
ings of famous 6 i b I i ca I ■ pa ssages.. Biblical plays,* and rel ig iously'. or iented mus ic f^om 


spin! tup Is to C'lassics. 




Displays, j Mode 1 s’’usable for displays .and exh«i bi i ncl ude Michelangelo's .David , ^ 

■ - i' - . . 1 . A ^ . I _ ^ _ I • _ t. ' - _' • /-MM a-L- IT • I I. / ' 


Solomon's temple, acd/the Gutenberg press, v/hich produofeStthe first printed book .(the 


Bible) 


Stamps. Hobby day wil-l bring out countless stamps With religious and Bibl-jcal ^ 
significance from virtually every nation in the worlds r«c,l.uding the ifni t.gd ■'States. 

Show and Tell. A pgpular i tern. oiV'-the "Show and T^l" table in'the’lower gVades 
-is the modern stereoscopi'c viewer. Among the'many '3Tscs available %re several abou't 
the Holy Land and the B'iblical narratives. ^ • ' , . , \ 


Short Stories.’ In. wrifing short stories' the child may u^e the Bible rather than 
try to invent .a new’’plot for 
develop a nevii story. . 


a story or play^v-^ T-fje pupils'may chartge. the setting* and 

y 


What .are some of the major reasons why t^d^public schools do not provide instruc¬ 


tion in ac.idemic rel igion gr the study about-kel igion? Too many people in our society 


have cursed the darkness rather than light a candle and discover the truth. There 
have bee;, many people, including educators, who believe that the'fourts have kicked 
religion out of -the front door of the schooT^» and Tet communism'in the Back door.- 


This .is contrary to the facts. • In 1962 ap'd 1963 the/United States' Supreme Court ictual-ty 

urged "teaching a boat' re fig ion or >a study*of the Bib1o^in%)ubl ic schools." . v 

\ * 


I 


Since/many school trustees do not feel the need for any board policies or'regu¬ 
lations pertaining to religion in the^ curriculum, th i s-may'**ind icate an indifferent 
and" apa the t i c attitude toward this vital subject. The. Americ’an Association of School 
Admi n i stratVrs''^mmiss ion on Religion in the Public ScHop'ls recommended that all school 
boards establish a "desirable policy in the school . . . to deal directly and objectively 
with rel ig ion^ whenever and wherever it is intrinsT,c to 1 earn i ng^-exper ience in'various 
fields of study and to seek out appr^r iate^ ways to teach what has been called 'the 
reciprocal culture.'" This study alTo reveals that^'.'a curriculum that ignored religion 
woJld i tsel f-have serious religious ifopl ications. 1 1 .would, s^eem to procla im‘thar ^ ’ .’ 
rdfligion has not been as real in men's li>^es’as heafth o.r politics or economics. ®yA' 
omission it would appear to deny that religicjh has'beer, and ^i.s.*important in man's < 
history -.a denial of the pbvious." ’ . . " ’ 






Generally school administrators in' the United, States may be reluctant to initiate « 
or support the. study of-rel igion in the school >curr'culum. Administrators may be too 
timid tfe present this subject (academic'relrgion) to their school boards because of 
the nature of the subject. Each admin istrato^^most know "how his community feel's about/ 
this subject. Any administrator cannot be too^ar ahead" o? the peop.le's wishes or ^ 
too far,behind, sinc^ his job may be at stake. If the scHpol trustees and administrators 
do not support the study of religion, it m^y have an inf 1 Qrence oh the teachers. 


The 


teachers ma^ be hes i tant. about becoming*invoWqd in the topic of religion jvithout 


this administrative support. _ . ' 

• .t ■ ' . ■ 

. Before‘there, can be .any changes .in la rpfriculum, the.rale of the*teacher must 


be taken into'consideration. 
v.ital elements in 


The teacher's role ancf rest 


peaching about reHgion. 


^nsibilTty may be one of the 


- 

-fnore^‘ 
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One of the last major reasons -for not providing for the. study about rel igmn is 
^ crowded xurrtculum. In R^ligjon in the Public Schools ihe American Association of 
School Admirv'istrafors revealed that "a-curr ic^u 1 um'which ignored rel igion would i tsel-f 
‘have ser ious impl i ca t ions ." There are many course 5 (^in the curriculum already com-^ ' c 
peting for ^the child's tim^- Some educators would say we have our hands full wi.tn 
the ^'3 3's" - beans, busing, and ball games. •• * ' • ^ */ 


Any administrator may app'roach the study of-Tel igion ih one of‘t.h 6 S<e three.ways<: 
•(1) avoid the subject entireJy, (2) try to circumvent the Court's-rul ings by i-nvolying'" 
the. ci-itic prattice in the tufriculum, and ( 3 ) be knowledgeably about, what can*a.nd’. , 
cannot,be done with the study'about religion. Many teachyrs ^'d. admin is-tfators* may not 
ibe aware of the-recent -movemehts in-this vital subject, yet'ju^^tice Brennan .in a 
Supreme Court ruling stated "to'what extent at what points' in the curriculum re4 Ig^oiis - 
materials 'Should be cited, are inatters which the £oufts ought/tp en tryst, very largel^ 
tcT the experienced officials who superintend our Mation's. public sthoo’l's. They are 
experts in such matters and We are not." Pubjic school 'administrators have np excuse 
for not bringing academic, rel igion into the ctrrriculum. Whigh way »i 11 • .they move’l. 


I ' t. » 
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